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1. WHY ASSESSMENT IS IMPORTANT 

What It Means to Assess  

Learning is a continuous process that starts before children come to school and continues after they 

graduate.  

Assessments are tools we use to see what a student knows, so that we can plan the next learning 

experience in addition to reporting what progress has been made in school. Assessments come in a 

variety of forms: from classroom tests and quizzes to college entrance exams. They can also include 

informal questioning prior to or following instruction. Some assessments turn into a grade for a student, 

but many more are designed to help drive instruction. 

When we prepare for strong instruction, educators want to know what students already know before 

new learning begins. This is one of the primary purposes of assessment: to establish a baseline of 

knowledge.  

 

Three Major Assessment Types 
 

 

 

 

 

 

Assessment that determines student areas of strength and academic need prior to instruction is 

diagnostic assessment.  Schools typically dedicate a small portion of time and resources to diagnostic 

testing. These tests are designed to predict future success, rather than measuring a student’s 

understanding about a body of knowledge. The PALs test is an example of a diagnostic test, predicting 

early literacy success. 

A process or assessment designed to intentionally collect information about the nature or degree of 

student learning during instruction, providing feedback to teachers and students and allowing for 

teachers and students to make instructional decisions (adjustments and modifications) is formative 

assessment.  Generally, classroom quizzes, activities, and/or exit tickets are some examples of 

formative assessments.  

Summative assessments are used to evaluate student learning, skill acquisition, and academic 

achievement at the conclusion of a unit, project, course, semester, program, or school year. 

Traditionally, schools focus the majority of their time and energy on summative assessments. Virginia’s 

SOL (Standards of Learning) tests are summative assessments.
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2. OVERVIEW OF ASSESSMENT TYPES 

 Diagnostic Assessments Formative Assessments Summative Assessments 

Checkpoint Assessments End of Year Assessments 

Purpose/Instructional 

Use 

 Identifies potential learner strengths 
and difficulties and/or areas that require 
further development 

 

 Provides teachers with information that 
will inform possible next steps in 
instruction 

 

 Informs teaching and learning 

 Monitors student learning and 
progress on lesson goals 

 Provides immediate or timely 
feedback  

 Monitors students’ progress 
toward short and long terms 
goals 

 Informs teacher instruction 
and/or school improvement 

 Identifies needed areas for 
instructional support 

 Evaluate learning outcomes 

 Informs continuous school 
improvement planning 

 Provides overall description of 
student’s learning status, enabling 
monitoring and evaluation of student 
achievement 

 Provides information for 
accountability purposes 

 Informs continuous school 
improvement plan 

 

Format Examples 
 Observation protocol 

 Written or oral assessment 

 Teacher observation or checklists 

 KWL (Know, Want to Know, Learned) 

 Four Corners 

 Knowledge rating 

 Brainstorm Chart 

 Teacher created quizzes 

 Analysis of student work 

 Questions during classroom 
instruction  

 Teacher observation or 
checklists 

 Performance tasks 

 Exit Ticket 

 Placemat Consensus 

 KWL 

 Four Corners 

 Unit tests  

 Quizzes 

 Performance 
tasks/assessments 

 Educator or commercially 
developed assessments 

 Projects 

 Portfolios 

 

 Large Scale assessments 

 Standards of Learning tests 

 End of year/course exams 

 Performance assessments 

Frequency 
 May be routine if given as part of a 

cycle of instruction 

 May be given multiple times a year 

 Can be given as a pre-and/or post-
instruction assessment 

Ongoing: formative 

assessment process is 

embedded within teaching 

and learning 

May be given at regular intervals 

(end of unit, end of quarter) 

 

Generally administered at a single point 

in the year 

 

Classroom Uses 
 Diagnostic assessment may be given in 

the classroom to gain insight into 
students’ learning challenges 

 Feedback can inform how teachers 
provide learning support, as well as 
next possible steps in instruction 

 Formative instruction appears 
as formal and informal 
checkpoints on students’ 
learning during the course of 
instruction 

 Provides feedback to 
students and teachers in 
short-term intervals 

 Directly embedded in and 
informs ongoing teaching and 
learning 

 Unit/checkpoint assessment(s) 
can be used to monitor 
student learning and may be 
predictive in students’ end of 
year performance 

 Classroom unit/checkpoint 
assessment(s) can inform 
improvement strategies for 
teachers, schools, and 
divisions 

 End of year summative 
assessments may be given to 
evaluate and monitor student 
learning 

 May inform teaching and learning at 
the program, school, and division 
levels 
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3. ASSESSMENTS AT A GLANCE 

Test PREK K 1 2 3 4 5 6 7 8 9 10 11 12 Type Timeframe Purpose 

ACCESS for ELLs  ● ● ● ● ● ● ● ● ● ● ● ● ● Summative Spring 

provides a 
standardized 
measurement of 
academic language 
proficiency 

Division Benchmark Tests   ● ● ● ● ● ● ● ● ● ● ● ● Summative 
Fall, Winter 

Spring 
to measure application 
of content and skills 

Fontas and Pinnell  ● ● ● ● ● ●        Diagnostic Fall, Spring 
to determine a 
student’s reading level 

Otis-Lennon School Ability Test 
(OLSAT) 

  ●  ●          Diagnostic Fall 
universal screening for 
gifted consideration  
for all students 

Performance Based Assessments     ●  ● ● ●      Summative Fall, Spring 
to measure application 
of content and skills 

Phonological Awareness Literacy 
Screening (PALS) 

● ● ● ● ●          Diagnostic 
Fall, Winter, 

Spring 
to inform early literacy 
instruction 

Preliminary Scholastic Aptitude 
Test (PSAT) 

           ● ●  Summative Fall 
college readiness 

Standards of Learning (SOL) 
Tests 

    ● ● ● ● ● ● ● ● ● ● Summative Fall, Spring 
to measure 
achievement against 
Virginia standards 

STAR Reading and Math   ● ● ● ● ● ● ● ●     Summative 
Fall, Winter, 

Spring 

to measure academic 
progress in literacy and 
math 

Student Growth Assessment    ● ● ● ● ● ● ●     Diagnostic Fall, Spring 
identify specific skill 
deficits  

W!SE Financial Literacy Test           ● ●   Summative Fall, Spring 
to measure state 
personal finance 
literacy standards 

 

 

 

 

 

 

 

 

 

 

Assessments have the potential to do so much more than prepare for high stakes testing at the end of the year.  A balanced 

approach can inform instructional decisions, help to foster creativity, diagnose learning styles, measure achievement, provide a 

platform for application of skills, and measure growth. 
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4. ASSESSMENT DEVELOPMENT PROCESS 

Keys to a Quality 

Assessment 

 

Clear Purpose Assessment processes and results serve clear and appropriate purposes 

Clear Targets Assessments reflect clear student learning targets 

Sound Design Learning targets are translated into assessments that yield accurate results 

Effective 

Communication 

Assessment results function to increase student achievement.  Results are 

managed well, combined appropriately, and communicated effectively. 

Student Involvement Students are active participants in the assessment process 

Source: Chappuis, Jan; Stiggins, Rick J, An Introduction to Student-Involved Assessment FOR Learning. 

Does the assessment have a Clear Purpose?     

Name of the Assessment: 

Who will use the information? 

 Teacher 

 Student 

 Other  

How will the information be used? 

 To plan instruction 

 To differentiate instruction 

 To offer feedback to students 

 To use for student self-assessment and goal setting 

 To measure level of achievement for an end-of- marking period, semester grade  

What types of information will be needed? 

 Formative 

 Summative 

If formative, does it meet the following conditions? 

 The instrument or event provide information of sufficient detail to pinpoint specific problems. 
Such as misunderstanding, so that teacher (and students, if appropriate) can make good 
decisions about what actions to take. 

 The results are available in time to take action with the students who generated them. 

 

Does the assessment reflect clear student learning targets? 

Reasoning Targets Specific thought processes students are to learn to do 
well within a range of subjects 

Knowledge Targets Factual information, procedural knowledge, and 
conceptual understanding that underpin each 
discipline. 

Performance Skill Targets Demonstration or physical skill-based performance is 
at the heart of the learning. 
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Product Targets  Describe learning in terms of artifacts where creation 
of a product is the focus of the learning target.  With 
product targets, the specifications for quality of the 
product itself are the focus of teaching and 
assessment. 

Disposition Targets Refer to attitudes, motivation, and interests that affect 
students’ approaches to learning. They represent 
important affective goal we hold for students as a 
byproduct of their educational experience. 

Source: Chappuis, Jan; Stiggins, Rick J, An Introduction to Student-Involved Assessment FOR Learning. 

 

Examples of TARGETS 

Subject Reasoning Target 

  

English Language Arts  1. Identify basic similarities in and differences 
between two text on the same topic. 

2. Delineate and evaluate the argument and 
specific claims in a text, assessing whether the 
reasoning is valid and the evidence is relevant 
and sufficient.  

Mathematics 3. Compare two two-digit numbers on meanings of 
the tens and one’s digits.  

4.  Prove theorems about triangles. 

Science 5. Analyze data from test of two objects designed to 
solve the same problem, to compare the 
strengths and weaknesses of how each 
preformed.  

6. Analyze a major globe challenge to specify 
qualitative and quantitative criteria and 
constraints for solutions that account for societal 
needs and wants.  

Social Studies 7. Evaluate a source by distinguishing between fact 
and opinion.  

8. Evaluate the credibility of a source by examining 
how experts value the source.  

Health/Physical Education 9. Analyze a food journal for missing nutrients.  
10. Compare and contrast personal progress in 

relationship to national physical fitness 
standards.  
 

The Arts 11. Compare purpose of chosen musical example.  
12. Evaluate quality of work to refine it.  

 

  

Subject Knowledge Target 

  

English Language Arts 1. Use an apostrophe to form contractions and 
frequently. 
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2. Explain the functions of verbal’s (gerunds, 
participles, infinitives) in general and their 
function in particular sentences.  

Mathematics 3. Recognize area as an attribute of plan figures 
and understand concepts of area measurements.  

4. Understand that statistics can be used to gain 
information by examining a sample of the 
population.   

Science 5. (Understand that) plants depend on water and 
light to grow.  

6. Define a variety of cell structures.  

Social Science 7. Explain what governments are and some of their 
functions.  

8. Explain the powers and limits of the three 
branches of government.  

Health/Physical Education 9. Describe how each food group contributes to a 
healthy body.  

10. Describe barriers to physical activities and 
strategies to overcome them. 

Arts 11. Identify and write notes on a treble clef.  
12. Identify and describe elements of design in a 

work of art.  

  

Subject Performance Skills Targets 

  

English Language Arts 1. Create engaging audio recordings of stories or 
poems that demonstrate fluid reading at an 
understandable pace.  

2. Present claims and findings, sequencing ideas 
logically and using pertinent descriptions, facts, 
and details to accentuate volume, and clear 
pronunciation.  

Mathematics 3. Measure the length of an object by selecting and 
using appropriate tools such as rulers, yardsticks, 
meter sticks, and measuring tapes.  

4. Measure angles in whole-number degrees using 
a protractor.  

Science  5. Measure properties of objects using balances 
and thermometers. 

6. Use Laboratory equipment safely.  

Social Studies 7. Use appropriate protocols to greet people from 
other countries.  

8. Participate in civic discussions.   

Health/ Physical Education  9. Maintain balance while walking a line or a 
balance beam.  

10. Demonstrate trapping, dribbling, and passing to a 
partner in a modified soccer game.  

Art 11. Perform songs using appropriate expression to 
reflect music.  

12. Integrate voice into character development.  
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Subject Product Targets 

  

English Language Arts 1. Write informative/explanatory texts in which they 
name a topic, supply some facts about it, and 
provide some sense of closure.  

2. Produce clear and coherent writing in which the 
development, organization, and style are 
appropriate to task, purpose, and audience.  

Mathematics 3. Draw a picture graph and a bar graph to 
represent a data set with up to four categories.  

4. Construct and interpret two-way frequency tables 
of data when two categories are associated with 
each object being classified.   

Science 5. Report observations of simple investigations 
using drawings and simple sentences.  

6. Create a simplified model of a complex system.  

Social Studies 7. Crate a time line to show personal events in a 
sequential manner.  

8. Create a map of new world regions based on 
cultural and environmental factors.   

Health/Physical Education 9. Develop a home fire escape plan.  
10. Develop a personal health-related fitness plan. 

Arts 11. Create drawings demonstrating one- and two- 
point perspectives.  

12. Create a scripted scene based on improvised 
work.  

  

Subject Disposition Targets 

  

English Language Arts 1.   Enjoy Writing 
2.   See self as capable of succeeding at                     

reading with sufficient efforts.  

Mathematics  3.   See mathematics as important to learn.  
4.   Look forward to math class.  

Science 5.   Curious about how things work.  
6.   Want to conduct experiments at home. 

Social Studies 7.   Inclined to probe the validity of own and others’ 
positions on issues.  

8.   Explore topics further outside of class.  

Health/Physical Education 9.   Seek out opportunities to engage in physical 
activities.  

10. Choose to avoid drug and alcohol use.  

Arts 11. Value practice as necessary to improvement and 
enjoyable in its own right.  

12. Want to participate in community theater.  

Source: Chappuis, Jan; Stiggins, Rick J, An Introduction to Student-Involved Assessment FOR Learning. 
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What are the assessment options? 

 

Selected Responses Written Response Performance 

Assessment 

Personal 

Communication 

 Multiple-choice 
items 

 True/false items 

 Matching items 

 Fill-in-the-blank 
items 

 Short-answer 
items 

 Extended 
response items 

 Assessment 
based on 
observation of a 
performance or 
product and a 
judgement of 
level of quality 

 Instruction 
questions 

 Interviews 

 Conferences 

 Oral 
examinations 

 Student journals 
and logs 

Source: Chappuis, Jan; Stiggins, Rick J, An Introduction to Student-Involved Assessment FOR Learning. 

 

Selected Response Assessment 

With selected response assessment students are asked a series of questions, each of which is 
accompanied by a range of alternative responses.  The task is to select either the correct or the best 
answer from among the options. 

Written Response Assessment 

For this method, students are asked to write an answer in response to a prompt-a question or task.  
Written response assessments can be thought of as falling into one of two categories; short answer 
items and extended responses.   

Performance Assessment 

Students are asked to complete a task and then we evaluate their work for quality using a scoring rubric 
that describes different levels of quality.  Even though it is called a performance assessment, it can 
include real-time performance and products students create.  Performance skills may include; speaking 
a foreign language fluently, reading aloud fluently, performing a physical movement routine or carrying 
out steps to analyze a soil sample.  Artifacts may include a research paper, a work of art or a graphic 
representation of data. 

Personal Communication 

One of the most common was to gather information about student learning is by talking to them.  Of 
course it is not the same as a multiple choice test or performance task, but, well-crafted questions can 
elicit immediate responses to help determine a student’s level of understanding or misconceptions.  
This form of classroom assessment includes questions asked and answered during instruction, class 
discussions, interviews, conference, and oral examinations.    

In order to maintain a process of continuous school improvement, multiple and ongoing measures must 
be incorporated into the data analysis process to ensure an understanding of what students know as a 
result of instruction, what teachers are teaching, and which student need extra help and on what.  The 
Data Analysis Process Questions will serve as a guide in facilitating this process. 

 
Schools will conduct quarterly data sessions to review benchmark results, attendance, academics and 

discipline to determine students who will be included on the quarterly monitoring list.  A review of 

https://docs.google.com/spreadsheets/d/1O5n56p3lSDH36ilcLUzVE40a2eB-3_BikTFrQwI4pyg/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1O5n56p3lSDH36ilcLUzVE40a2eB-3_BikTFrQwI4pyg/edit?usp=sharing


 

Balanced Assessment Plan 

 

 11 

 

previous year’s attendance data, grades, exceptionally status, and behaviors will be discussed to 

determine necessary student supports. Meeting participants may include: 

 Principal 
 Assistant Principals 
 Assistant Superintendent for Instruction 
 Director of Instruction for English/History 
 Director of Instruction for Math/Science 
 Director of Pupil Personnel  
 Director of Testing  

 
At the district level, data will be analyzed by building during Instructional team meetings and 
discussed with building administration at the Quarterly Division Data Meetings; as they plan for 
improvement at the building level.  
 
At the building level, data will be analyzed and discussed by building faculty at staff meetings and 
grade level/department meetings not only to recognize achievement gains but also to plan for 
improvement in any areas indicated.  

At the classroom level, data will be reviewed by district teaching staff to highlight content skills or 
strands that need to be addressed. The results of this data analysis will be shared with building 
administration as curriculum plans are reviewed and revised. 

https://drive.google.com/file/d/1TvRDYkNOb6Lw_C4im_uxRZ8ztbC5c9lD/view?usp=sharing
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Classroom Assessment Users 

Source: Stiggins, Rick. "Assessment for Learning: A Key to Motivation and Achievement." EDge 2.2 (2006). Phi Delta Kappa International, 
Nov.-Dec. 2006. Web. Apr. 2011. 

Decision  
Makers 

Important Questions to be  
Answered 

Information Needed Assessment System Implications 

S
tu

d
e

n
ts

 i
n

 t
h
e

  

C
la

s
s
ro

o
m

s
 

What am I supposed to learn? 

Learning targets described in student  
friendly language at the beginning of 
learning  

Accurate assessments must reflect the 
learning targets students are given 

What have I learned already, and 
what do I still need to work on? 

Evidence must allow student to 
track progress and understand 
where they are now in relation to 
expectations at any point in time 

Continuous sequence of accurate classroom 
assessments must provide descriptive 
feedback in student-friendly terms during 
learning 

Have I met or am I progressing 
toward the important achievement 
standards? 

Status regarding mastery of each 
standard in student-friendly 
language 

Assessments must provide evidence of 
standards mastered periodically throughout 
the year 

Have I met the state 
achievement expectations? 

Status regarding meeting state 
standards in student-friendly 
language 

Annual state assessments reporting 
standards mastered and not yet mastered 

T
e

a
c
h

e
rs

 i
n
 t

h
e

 S
c
h

o
o

ls
 

What are my students supposed 
to learn? 

Standards deconstructed into 
classroom targets leading, over 
time, up to each standard; 
district curriculum maps of 
learning progression 

All assessments must reflect these targets; it 
must be clear which target any assessment 
reflects 

What have they learned already, 
and what do they still need to 
learn? 

Continuous evidence revealing of 
each student’s current place in the 
learning progressions leading up 
to each standard 

Continuous sequence of accurate classroom 
assessments used during the learning to 
provide a picture of progress toward mastery 
of standards 

Which students need 
learning supports or 
special services? 

Evidence of how students are 
doing in relation to grade- or 
age-level expectations 

Assessments must provide evidence of 
students’ relative status or progress to 
determine eligibility 

Have my students met or are 
they progressing on the 
important achievement 
standards? 

Status of each student’s 
mastery of each state standard 

Periodic, interim, benchmark 
assessments reflecting student mastery 
of standards throughout the year 

Did they meet state 
achievement expectations? 

Status regarding each 
student’s mastery of each 
state standard 

Annual assessment of each student’s 
mastery of each state standard 

P
a

re
n

ts
 i
n

 t
h

e
  

C
o
m

m
u

n
it
y
 

What is my child supposed to 
learn? 

Learning targets in family-friendly 
language provided from the 
beginning of learning 

Assessments must accurately reflect these 
targets 

What has my child learned 
already, and what does he or 
she still need to learn? 

Assessments providing 
information on current place in 
the progression toward each 
learning target at any point in time 

Continuous sequence of accurate classroom 
assessments used during the learning need 
to provide a picture of progress 

Is my child progressing 
satisfactorily in meeting the 
teacher’s classroom learning 
expectations? 

Information gained from my child 
through self-assessment, 
indications from the teacher or from 
my child 

Periodic summative classroom 
assessments must feed into report card 
grade or summary of classroom standards 
met 

Does my child need additional 
learning supports or the 
services of a specialized 
program? 

Student’s learning in relation to 
grade-or age-level expectations 

Assessment evidence needs interpretation 
in terms of expected achievement levels 
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Instructional Support Users 

Source: Stiggins, Rick. "Assessment for Learning: A Key to Motivation and Achievement." EDge 2.2 (2006). Phi Delta Kappa International, 
Nov.-Dec. 2006. Web. Apr. 2011. 

Decision  
Makers 

Decisions to be Made Information Needed Assessment System Implications 

P
ri
n

c
ip

a
ls

, 

C
u
rr
ic

u
lu

m
 L

e
a
d
e
rs

,  

T
e
a
ch

e
r 
T
e
a
m

s 

What standards are students 
expected to master by subject 
across our range of grade levels 
and classrooms? 

Learning targets in the form of 
achievement standards 
organized by grade and subject 
as they unfold within and across 
grade levels 

Assessments must accurately reflect 
these standards and their associated 
classroom-level learning targets 

Which of these standards are 
students mastering or 
progressing appropriately 
toward? Are there problem 
areas? 

Information revealing patterns 
over time within the school year 
of achievement within and 
across teachers, grades, and 
subjects 

Comparable evidence of student 
learning status collected periodically 
during the year 

Did enough of our students meet 
standards this year? 

Proportion of students meeting 
and not meeting each standard 

Annual assessments reveal how 
students did on each standard 

What standards are students 
expected to master across our 
classrooms, grades, and schools? 

Standards mastered by grade 
and subject mapped within 
and across grade levels 
across schools 

Assessments must accurately reflect 
these standards 
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5. GRADE 3 SCIENCE 

Week 
SOL CF 

Page 

Reporting Category Topic    Assessments Resources 

1      Lab Equipment/Tools 

(balance scale, 

thermometer, ruler, 

clocks, etc.) 

 

BrainPop 

 

IXL 

 

YouTube 

 

2 
3.1a-c 3 Scientific Investigation, 

Reasoning, and Logic 

Questions, Investigations, and Data  

3 
3.1d-f 3 Scientific Investigation, 

Reasoning, and Logic 

Conclusions, Models, and Information  

4 3.2a,b 11 Force, Motion, and Energy Forces  

5 
3.2a,b 11 Force, Motion, and Energy Forces Common 

Assessment 

6 3.2c,d 11 Force, Motion, and Energy Simple & Compound Machines  

7 
3.2c,d 11 Force, Motion, and Energy Simple & Compound Machines Common 

Assessment 

8 3.3a,b 14 Matter Matter  

9 3.3a,b 14 Matter Matter  

10 
3.2a,b 

3.3a,b 

11 

14 

Force, Motion, and Energy 

Matter 

Review Common 

Assessment 

11 3.5a,b 21 Living Systems Aquatic Ecosystems Benchmark Lab Equipment/Tools 

(balance scale, 

thermometer, ruler, 

clocks, etc.) 

 

BrainPop 

 

IXL 

 

YouTube 

12 3.5a,b 21 Living Systems Aquatic Ecosystems  

13 3.5a,b 21 Living Systems Terrestrial Ecosystems  

14 
3.5a,b 21 Living Systems Terrestrial Ecosystems Common 

Assessment 

15 3.4a 17 Life Processes Populations  

16 3.4b 17 Life Processes Behavioral Adaptations  

WINTER BREAK  
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17 
3.4b 17 Life Processes Physical Adaptations Common 

Assessments 
 

18 3.4c 17 Life Processes Fossils  

19 
3.4 a-c, 
3.5 a-b 

17 

21 

Life Processes 

Living Systems 

Review Benchmark 

PBA 

20 3.6a-b 23 Living Systems Soil  Water Cycle Model 

 

BrainPop 

 

IXL 

 

YouTube 

 

21 3.6a-b 23 Living Systems Soil  

22 
3.6a-b 23 Living Systems Soil Common 

Assessment 

23 
3.7a-c 26 Interrelationships in 

Earth/Space Systems 

Water  

24 
3.7a-c 26 Interrelationships in 

Earth/Space Systems 

Water  

25 
3.7a-c 26 Interrelationships in 

Earth/Space Systems 

Water Common 

Assessment 

26 

3.6 a-b, 
3.7 a-c 

23 

26 

Living Systems 

Interrelationships in 

Earth/Space Systems 

Review  

27 
3.8a,c  Earth Patterns, Cycles, 

and Change 

Human Influence/Natural Events  

28 
3.8a,c  Earth Patterns, Cycles, 

and Change 

Human Influence/Natural Events Common 

Assessment 

29 
3.8b,d  Earth Patterns, Cycles, 

and Change 

Conservation Benchmark 

PBA 
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6. COMMON RUBRIC FOR GRADE 3 SCIENCE  

      PERFORMANCE ASSESSMENT/TASKS: VDOE DRAFT 

Genre: Laboratory Investigation 

This rubric is designed to provide guidance to teachers in the assessment of laboratory based performance tasks.  Not all of the skills provided below may 

be reflected in a single performance task; only choose scientific skills that are needed to complete the student performance task. 

Laboratory investigation, the application of science processes and skills within the grade level content, is a fundamental part of science education.  The 

student will demonstrate an understanding of scientific and engineering practices by 

a) asking questions and defining problems 

 ask questions that can be investigated and predict reasonable outcomes 

 ask questions about what would happen if a variable is changed 

 define a simple design problem that can be solved through the development of an object, tool, process, or system  
b) planning and carrying out investigations 

 with guidance, plan and conduct investigations 

 use appropriate methods and/or tools for collecting data 

 estimate length, mass, volume, and temperature  

 measure length, mass, volume, and temperature in metric and U.S. Customary units using proper tools 

 measure elapsed time 

 use tools and/or materials to design and/or build a device that solves a specific problem 
c) interpreting, analyzing, and evaluating data 

 organize and represent data in pictographs or bar graphs 

 read, interpret, and analyze data represented in pictographs and bar graphs 

 analyze data from tests of an object or tool to determine if it works as intended 
d) constructing and critiquing conclusions and explanations 

 use evidence (measurements, observations, patterns) to construct or support an explanation 

 generate and/or compare multiple solutions to a problem 

 describe how scientific ideas apply to design solutions 
e) developing and using models 

 use models to demonstrate simple phenomena and natural processes 

 develop a model (e.g., diagram or simple physical prototype) to illustrate a proposed object, tool, or process 
f) obtaining, evaluating, and communicating information 

 read and comprehend reading-level appropriate texts and/or other reliable media 

 communicate scientific information, design ideas, and/or solutions with others 

  



 

Balanced Assessment Plan 

 

 17 

 

Skill Exceeds Expectations (4) E/M 
(3.5) 

Meets Expectations (3) M/D 
(2.5) 

Developing (2) D/E 
(1.5)  

Emerging (1)   Not 
Observed 

Asking Questions 
and Defining 
Problems 

Asks questions that require data 
to answer and evaluates the 
testability of the questions.  

 Asks questions that require data to 
answer. 
 

 Asks questions that can be 
investigated but do not require 
data to answer. 

 Asks questions that 
cannot be investigated. 
 

 

 Predicts an outcome that is 
directly related to the question 
and provides science-based 
support for the prediction. 

 Predicts an outcome that is directly 
related to the question. 

 Predicts an outcome that is 
indirectly related to the question.   

 No prediction was made 
or the prediction was not 
related to the question.   

 

Planning and 
Carrying Out 
Investigations 
 

Designs procedures (individually 
or as a team) and uses 
appropriate tools to make 
accurate measurements. 

 Follows procedures (individually or 
as a team) and uses tools 
appropriately to make accurate 
measurements. 

 Follows procedures or uses tools 
inappropriately or does not make 
accurate measurements. 

 Does not follow 
procedures, uses tools 
incorrectly, or does not 
make accurate 
measurements. 

 

Interpreting, 
Analyzing, and 
Evaluating Data 

 

Accurately represents data using 
data tables, charts, and/or graphs 
and includes supporting details 
(i.e. labels, units, titles). 

 Accurately represents data using 
data tables, charts, and/or graphs. 
 

 Partially complete or inaccurate 
placement of data in data tables, 
charts, and/or graphs. 

 Inaccurate or missing 
data tables, charts, and/ 
or graphs 
 

 

 Accurately analyzes or interprets 
information using a graph and/or 
table, identifies patterns in the 
data, and recognizes unusual or 
unexpected data. 

 Accurately analyzes or interprets 
information using a graph and/or 
table. 

 Analyzes or interprets 
information using a graph and/or 
table but makes minor mistakes. 

 Analyzes or interprets 
information using a 
graph and/or table but 
makes major mistakes. 

 

Constructing and 
Critiquing 
Conclusions and 
Explanations 

Constructs or evaluates an 
explanation based on 
observations or laboratory 
evidence, relates it to scientific 
ideas or principles, and applies 
explanation to new contexts. 

 Constructs or evaluates an 
explanation based on observations 
or laboratory evidence and relates it 
to scientific ideas or principles.  

 Constructs or evaluated an 
explanation or evaluation of 
evidence that is supported by 
laboratory evidence but does not 
include scientific ideas or 
principles. 

 Constructs or evaluates 
an explanation that 
includes an irrelevant 
claim. 

 

Developing and 
Using Models 
 

 

Makes accurate and labelled 
models (drawings, diagrams, or 
other) to represent the process 
or system and explains the 
model. 

 Makes accurate and labelled 
models (drawings, diagrams, or 
other) to represent the process or 
system. 

 Makes models (drawings, 
diagrams, or other) to represent 
the process or system 
investigated with minor errors. 

 Makes models 
(drawings, diagrams, or 
other) with major errors. 
 

 

Obtaining, 
Evaluating, and 
Communicating 
Information 
 

Communicates accurate, clear, 
and complete information. Uses 
scientific terms and concepts 
accurately to support 
explanations. 

 Communicates accurate, clear, and 
adequate information.  Use of 
scientific terms to support 
explanations is evident. 

 Communicates partially accurate 
and/or minimal information in 
explanations.  Use of scientific 
terms in explanations is limited or 
partially accurate. 

 Communicates 
information that reflects 
inaccurate concepts. Use 
of scientific terms is 
inaccurate or absent.   
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Skill Exceeds Expectations (4) E/M 
(3.5) 

Meets Expectations (3) M/D 
(2.5) 

Developing (2) D/E 
(1.5)  

Emerging (1)   Not 
Observed 

Content  
 
SOL______ 

Explains and applies relative and 
accurate content. 

 Explains or otherwise applies 
relevant and accurate content. 

 Identifies or otherwise applies 
relevant content with minor 
errors or omissions. 

 Identifies or makes 
connections to irrelevant 
content OR relevant with 
major errors or 
omissions. 

 

 

Genre: Design Challenge 

This rubric provides guidance to teachers in the assessment of design based performance tasks.  Not all of the skills provided 

below may be reflected in a single performance task; only choose scientific skills that are needed to complete your student 

performance task. 

The design process, the application of science and mathematical skills and processes to grade level content, is used to develop 

and encourage students to use iterative thinking.  The design process is reinforced in the third grade science processes: 

g) Asking questions and defining problems 
a. define a simple design problem that can be solved through the development of an object, tool, process, or system  

h) Planning and carrying out investigations 
a. use tools and/or materials to design and/or build a device that solves a specific problem  

 use appropriate methods and/or tools for collecting data 

 estimate length, mass, volume, and temperature  

 measure length, mass, volume, time, and temperature in metric units using proper tools 
i) Interpreting, analyzing, and evaluating data 

 represent data in tables and bar graphs  

 analyze data from tests of an object or tool to determine if it works as intended 
j) Constructing and critiquing conclusions and explanations 

a. generate and/or compare multiple solutions to a problem 
b. describe how scientific ideas apply to design solutions 

k) Developing and using models 

 develop a model (e.g., diagram or simple physical prototype) to illustrate a proposed object, tool, or process 
l) Obtaining, evaluating, and communicating information 

 communicate design ideas and/or solutions with others 
  



 

Balanced Assessment Plan 

 

 19 

 

Science Skills and Processes 
 

Skill Exceeds Expectations (4)  3.5 Meets Expectations (3) 2.5 Developing (2) 1.5 Emerging (1) Not 
Observed 

Asking 
Questions and 
Defining 
Problems 

Identifies criteria of a problem or 
design statement that accurately 
matches the intent of the problem 
and determines additional possible 
criteria based on the problem 
description. 

 Identifies criteria of a problem or 
design statement that accurately 
matches the intent of the 
problem. 

 Identifies criteria or design 
statement that matches the 
intent of the problem with 
minor errors. 

 Identifies criteria of a 
problem or design statement 
but it does not match the 
intent of the problem. 

 

Planning and 
Carrying out 
Investigations: 
Designing a 
Solution 

Plans a design that accurately and 
completely matches the criteria, 
constraints, and intent of the problem 
and explains how components of the 
design match the problem.   

 Plans a design that matches the 
criteria, constraints, and intent of 
the problem. 

 Plans a design that partially 
matches the criteria, 
constraints, and intent of the 
problem.  

 Plans a design that does not 
match the criteria, 
constraints, and intent of the 
problem.  

 

Developing and 
Using Models 

Creates a diagram with detailed and 
precise descriptions of the 
measurements, indicates appropriate 
materials and tools needed to 
construct the prototype, and indicates 
data to be collected to determine 
device effectiveness. 

 Creates a diagram with 
descriptions of the 
measurements, and indicates 
materials and tools needed to 
construct the prototype. 

 Creates a diagram with enough 
detail that another person could 
duplicate the design (replicable).   

 Creates a diagram that lack 
detail and cannot be 
duplicated by another person. 
 

 

Constructs a prototype that aligns to 
proposed schematic and explains the 
diagram. 

 Constructs a prototype that 
aligns to proposed diagram. 

 Constructs a prototype that 
partially aligns to proposed 
diagram. 

 Constructs a prototype that 
does not align to proposed 
diagram. 

 

Planning and 
Carrying out 
Investigations: 
Testing a Design 

Conducts repeated trials of the 
prototype and collects precise data. 
 

 Coducts a test of the prototype 
and collects data. 

 Conducts a test of the prototype 
but no data is collected. 

 No testing of the prototype is 
conducted. 

 

Interpreting, 
Analyzing and 
Evaluating Data 

Analyze data accurately to determine 
effectiveness of the prototype and to 
explain possible error or limitations of 
the design. 

 Analyzes data accurately to 
determine effectiveness of the 
prototype. 

 Uses data to determine 
effectiveness of the prototype 
but makes minor errors 
analyzing the data. 

 Describes the effectiveness of 
the prototype without using 
data generated from testing. 

 

Obtaining, 
Evaluating, and 
Communicating 
Information 

Describes the prototype clearly, 
accurately, and completely with 
precise detail.  Uses relevant scientific 
and/or mathematical terms/concepts 
accurately to explain rationale behind 
the design of the prototype. 

 

 Describes the prototype clearly, 
accurately, and completely with 
sufficient detail.  Uses relevant 
scientific and/or mathematical 
terms/concepts accurately to 
explain rationale behind the 
design of the prototype. 
 

 Describes the prototype simply 
with minimal detail.  Use of 
relevant scientific and/or 
mathematical terms/concepts is 
limited or partially accurate. 
 

 Describes the prototype 
simply with minimal detail.  
Use of relevant scientific 
and/or mathematical 
terms/concepts absent or 
inaccurate.  
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7. GRADE 3 HISTORY AND SOCIAL SCIENCE 

Week 
SOL CF 

Page 

Reporting Category Topic        Assessments Resources 

1 
   PBIS Lessons 

School Wide Discipline Plan 
 PBIS Lessons 

School Wide 

Discipline Plan 

 Ancient World 

Cultures Textbook 

and Student 

Reproducibles 

 

Kids Voting Classroom 

activities 

YouTube 

BrainPop Jr.,   

2      

3 

3.11f 

3.11b 

3.1f 

20 

 

8 

Civics 

 

Skills 

Rules and Laws 

Classroom Voting Process 

Determining Relationships with Multiple 

Causes or Effects  

Common 

Assessment 

4      

5 

3.11acde 

 

 

 

3.1i 

20 

 

 

 

9 

Civics 

 

 

 

Skills 

Protect Rights and Property of Others, 

Improving Community, Self-Discipline, 

Self-Reliance, Honesty, and 

Trustworthiness 

Practicing good citizenship skills 

Sept. 30 - SGA 

 

Common 

Assessment 

6      

7 

3.12abc 

3.13 

 

3.1i 

21 

22 

 

9 

Civics 

 

 

Skills  

Purposes of Laws and Government 

Basic Principles and Republican Form of 

Government and Diversity 

Practicing good citizenship skills 

Ancient World 

Cultures 

Reproducible 123 

 

Common 

Assessment 

8      

9 

3.8* 

 

 

 

3.1c 

17 

 

 

 

3 

Economics 

 

 

 

Skills 

Resources, Producers and Consumers, 

Goods and Services  

*Ancient Cultures will be covered later 

in the year. 

Interpreting charts, graphs, and 

pictures 

Common 

Assessment 

10 
    Nov. 7 

1st Benchmark 
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11 

3.9 

3.10 

3.1e 

 

3.1h 

18 

19 

5 

 

8 

Economics 

 

Skills 

Specialization and Trade 

Economic Choice and Opportunity Cost 

Comparing and contrasting ideas and 

perspectives 

Decision Making Model 

Common 

Assessment 

Ancient World 

Cultures Textbook 

and Student 

Reproducibles 

YouTube 

BrainPop Jr., 

12      

13 

3.10 

 

3.1j 

19 

 

10 

Economics 

 

Skills 

PBA 

 

Accessing a variety of media 

PBA 

14      

15 

 

3.2 

 

 

3.5abc 

 

 

3.1d 

11 

 

 

14 

 

 

4 

History 

 

 

Geography 

 

 

Skills 

Ancient China and Egypt 

(Contributions, architecture, written 

language, and inventions) 

Locating Ancient China and Egypt on a 

world map (at the beginning, during 

their period of greatest influence, and 

today.) 

Summarizing points to answer a question 

Common 

Assessment 

16      

WINTER BREAK  

17 

3.7 

 

3.8 

 

3.1e 

16 

 

17 

 

5 

Geography 

 

 

 

Skills 

How the Ancient Chinese and Egyptians 

adapted to their environment 

Ancient Chinese and Egyptian Resources 

 

Comparing and contrasting ideas 

Common 

Assessment 
 

18      

19 

3.3 

 

 

3.5abc 

 

 

 

3.1b 

3.1g 

12 

 

 

14 

 

 

 

2 

7 

History 

 

 

Geography 

 

 

 

Skills 

Skills 

Ancient Greece and Rome 

(Contributions, architecture, written 

language, and inventions) 

Locating Ancient Greece and Rome on a 

world map (at the beginning, during 

their period of greatest influence, and 

today.) 

Using geographic information 

Common 

Assessment 
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Explaining connections across time and 

places 

20 
    Jan. 30 

2nd Benchmark 

Ancient World 

Cultures Textbook 

and Student 

Reproducibles, 

 

YouTube 

BrainPop Jr., 

21 

3.7 

 

3.8 

 

3.1e 

16 

 

17 

 

5 

Geography 

 

 

 

Skills 

How the Ancient Greeks and Romans 

adapted to their environment 

Ancient Greek and Roman Resources 

 

Comparing and contrasting ideas 

 

Common 

Assessment 

22      

23 

3.4 

 

 

3.5abc 

 

 

3.7 

 

3.8 

 

3.1a 

 

3.1c 

 

3.1f 

 

14 

 

 

14 

 

 

16 

 

17 

 

1 

 

3 

 

6 

History 

 

 

Geography 

 

 

 

 

 

 

Skills 

 

Skills 

 

Skills 

Ancient Mali 

(Contributions, architecture, written 

language, and inventions) 

Locating Ancient Mali on a world map (at 

the beginning, during their period of 

greatest influence, and today.) 

How the people of Ancient Mali adapted 

to their environment 

Ancient Mali Resources 

 

Identifying artifacts and primary and 

secondary sources  

Interpreting charts, graphs, and 

pictures 

Determining relationships with multiple 

causes and effects 

Common 

Assessment 

24      

25 

3.2 

3.3 

3.4 

3.5 

3.6 

3.7 

3.8 

 

3.1e 

11 

12 

13 

14 

15 

16 

17 

 

5 

History 

 

 

Geography 

 

 

Economics 

 

Skills 

Compare and Contrast Ancient China, 

Ancient Egypt, Ancient Greece, Ancient 

Rome, and Ancient Mali 

 

 

 

 

 

Comparing and contrasting ideas 

RESEARCH 

PROJECT 
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26      

27 

3.2 

3.3 

3.4 

3.5 

3.6 

3.7 

3.8 

 

3.1e 

 

11 

12 

13 

14 

15 

16 

17 

 

5 

History 

 

 

Geography 

 

 

Economics 

 

Skills 

Compare and Contrast Ancient China, 

Ancient Egypt, Ancient Greece, Ancient 

Rome, and Ancient Mali 

 

 

 

 

 

Comparing and contrasting ideas 

RESEARCH  

PROJECT 
 

28      

29 

3.6d 

 

 

3.1g 

15 

 

 

7 

Geography 

 

 

Skills 

Map Skills - Locate and describe major 

rivers, mountain ranges and other 

features of North America 

Explaining connections 

Mar. 30 

2nd SGA 

30       

SPRING BREAK 

31 

3.6ce 

 

 

 

 

   3.1g 

15 

 

 

 

 

7 

Geography 

 

 

 

 

Skills 

Map Skills - Locate and describe major 

rivers, mountain ranges and other 

features of Europe and South America 

 

 

Comparing and contrasting ideas 

Common 

Assessment 
 

32      

33 

3.6ab 

 

 

3.1g 

15 

 

 

g 

Geography 

 

 

Skills 

Map Skills - Locate and describe major 

rivers, mountain ranges and other 

features of Africa and Asia 

Comparing and contrasting ideas 

 

Common 

Assessment 

34     PBA 

 35    REVIEW 

36     
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8. COMMON RUBRIC FOR HISTORY AND SOCIAL SCIENCE  

      PERFORMANCE ASSESSMENT/TASKS: VDOE  

      ELEMENTARY DRAFT  

 

 Core Expectations (.1a and .1d) 

 

 
4 3 2 1 

Not 

Observed 

Accuracy of 

Content  

 

Information 

Sources 

 

Questioning 

and Critical 

Thinking Skills  

 Used details to support 
content and vocabulary 
with detailed 
explanations  

 Responded to the task 
with an explanation and 
details to support 
thinking 

 Used information to 
demonstrate an 
understanding of 
historical context. 

 Used specific content and 
vocabulary to establish a 
consistent understanding 
of the topic 

 Responded to the task 
with a connected 
explanation 

 Used information to 
support historical 
information 
 

 Used content and 
vocabulary to 
understand history 
based on people, 
places, or events 

 Responded to the task 
with limited details 

 Identified information 
used to explain historic 
event(s).   

 Used content and 
vocabulary to 
understand content. 

 Attempted to respond 
to the task by restating 
the question. 

 Used information to 
develop a topic. 
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Task Specific Concepts and Skills 

 

 

4 3 2 1 
Not 

Observed 

Geographic Patterns 

and Trends 

(.1b) 

Used geographic tools to 

examine the influence of 

physical and cultural geography 

on history.   

Used basic features and skills to  

make connections to specific 

content 

Used basic features on a map to 

make connections  

Used basic map skills.  

Organizing 

Information 
(.1c) 

Used multiple information 

sources to sequence events, 

separate fact from fiction and 

classify people, places, and 

events 

Used information sources to 

sequence events, separate fact 

from fiction, and/or classify 

people, places, and events 

Used information sources to 

separate fact from fiction and 

sequence events 

Identified information 

sources to separate fact from 

fiction 
 

Differing 

Perspectives 

(.1e) 

Identified multiple similarities 

and differences to explain the 

content 

Used a similarity or difference 

to connect to the content 

Identified a similarity or  

difference with two examples 

Identified a similarity or 

difference in the roles of 

different groups of people 

 

Causes or effects  

(.1f) 

Identified multiple cause and 

effect relationships to explain 

content 

Used cause and effect 

relationship to connect to the 

content 

Described a direct cause and 

effect relationship 

Identified a cause or effect  

Connections across 

time  

(.1g) 

Explained the content by using 

details to connect the past and 

present  

Made a direct connection 

between the past and present 

Identified  people, places, or 

events of either the past or the 

present 

Attempted to identify people, 

places or events of the past or 

present 

 

Making decisions  

(.1h) 

Used details to explain the costs 

and benefits for a specific choice 

Made a connection between  

the cost(s) and benefits for a 

specific choice to the content 

Identified a cost and benefit of a 

specific choice 

Attempted to identify a cost 

or benefit of a basic choice 
 

Citizenship (.1i) Explained the significance of 

sources relevant to the time 

period 

Described sources relevant to 

the time period 

Explained sources relevant to the 

time period 

 

 

Attempted to use sources 

relevant to the time period  
 

Demonstrating 

Comprehension (.1j) 

Asked appropriate questions to 

solve a problem  

Asked and used questions to 

explain the content using 

problem solving skills 

Asked appropriate questions 

relevant to the content or ideas 

using problem solving skills 

 

Attempted to ask appropriate 

questions related to the 

content 
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9. GRADE 5 WRITING 

Week 
SOL CF 

Page 

Reporting Category Topic        Assessments Resources 

1     STAR Assessment quill.org 

Coach Writing Book 

BrainPop 

 

2 

5.7d 109 Research, plan, compose, 

and revise for a variety of 

purposes 

Introduce and develop a topic, 

incorporating evidence and supporting 

details. (Expository Writing) 

 

Pre-Assessment 

3      

4 
    Common 

Assessment 

5 

5.7g 109 Research, plan, compose, 

and revise for a variety of 

purposes 

Write a clear topic sentence focusing on 

the main idea. (Expository Writing) 

 

 

6 

5.7i 

 

 

5.7e 

 

 

5.7g 

109 Research, plan, compose, 

and revise for a variety of 

purposes 

Write multi-paragraph compositions. 

(Narrative Writing)   

 

Organize information to convey a 

central idea. (Narrative Writing)  

 

Write a clear topic sentence focusing on 

the main idea. (Narrative Writing)       

 

7 

5.9a 

 

5.9b 

 

 

5.9c 

 

 

5.9d 

 

114 Research, plan, compose, 

and revise for a variety of 

purposes 

Construct questions about a topic. 

 

Collect and organize information from 

multiple resources. 

 

Evaluate the relevance, reliability, and 

credibility of information. 

 

Give credit to sources used in research. 

 

Research Project 

http://quill.org/
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5.9e 

 

5.9f 

Avoid plagiarism and use own words. 

 

Demonstrate ethical use of the 

Internet. 

8      

9     Benchmark Test 

10 

5.7i 

 

 

 

5.7f 

 

 

 

5.7k 

 

 

 

5.8d 

109 

 

 

 

 

 

 

 

 

 

 

 

111 

Research, plan, compose, 

and revise for a variety of 

purposes 

 

 

 

 

 

 

 

 

 

Edit for correct use of 

language, capitalization, 

punctuation, and spelling 

Write multi-paragraph compositions. 

(Narrative) 

 

Recognize different forms of writing 

have different patterns of organization, 

including story structure for narrative 

writing. 

 

Vary sentence structure by using 

transition words and prepositional 

phrases. 

 

Use prepositional phrases. 

 

Recognize  

 

11 

5.8a 

 

 

5.8e 

111 Edit for correct use of 

language, capitalization, 

punctuation, and spelling 

Use plural possessives (Editing narrative 

writing) 

 

Use quotation marks with dialogue. 

(Editing narrative writing) 

 quill.org 

Coach Writing Book 

BrainPop 

 

12 

5.8a 

 

 

5.8e 

111 Edit for correct use of 

language, capitalization, 

punctuation, and spelling 

Use plural possessives (Editing narrative 

writing) 

 

Use quotation marks with dialogue. 

(Editing narrative writing) 

Unit Test 

13      

14      

15 

 

    STAR Assessment 

16 5.7c 

 

109 Research, plan, compose, 

and revise for a variety of 

Use a variety of prewriting strategies. 

 

 

http://quill.org/
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5.7d 

 

 

 

5.7i 

purposes Introduce and develop a topic, 

incorporating evidence and supporting 

details. 

 

Write multiparagraph compositions. 

WINTER BREAK  

17      
 

18      

19      

20 

5.8a 

 

 

 

5.7i 

111 

 

 

 

109 

Edit for correct use of 

language, capitalization, 

punctuation, and spelling 

 

Research, plan, compose, 

and revise for a variety of 

purposes 

Use plural possessives 

 

 

 

Write multiparagraph compositions. 

(Descriptive) 

 quill.org 

Coach Writing Book 

BrainPop 

 

21 

5.7e 

 

 

5.7i 

 

 

5.7h 

109 Research, plan, compose, 

and revise for a variety of 

purposes 

Organize information to convey a 

central idea. (Persuasive writing) 

 

Write multiparagraph compositions. 

(persuasive) 

 

Clearly state a position, including 

supporting reasons and evidence to 

persuade the intended audience. 

Simulation Test 

(Prompt) 

22     Unit Test 

23      

24 

5.7j 

 

 

 

5.8b 

 

5.8g 

109 

 

 

 

111 

Research, plan, compose, 

and revise for a variety of 

purposes 

 

Edit for correct use of 

language, capitalization, 

punctuation, and spelling 

 

Use precise and descriptive vocabulary 

to create tone and voice. 

 

 

Use adjective and adverb comparisons. 

 

Use a hyphen to divide words at the end 

of a line. 

 

http://quill.org/


 

Balanced Assessment Plan 

 

 29 

 

25 

5.7j 

 

 

 

5.8b 

 

5.8g 

109 

 

 

 

111 

Research, plan, compose, 

and revise for a variety of 

purposes 

 

Edit for correct use of 

language, capitalization, 

punctuation, and spelling 

 

Use precise and descriptive vocabulary 

to create tone and voice. 

 

 

Use adjective and adverb comparisons. 

 

Use a hyphen to divide words at the end 

of a line. 

 

26      

27      

28      

29 

5.8h 

 

 

5.8i 

 

5.8k 

111 Edit for correct use of 

language, capitalization, 

punctuation, and spelling 

Edit for fragments and run-on 

sentences. 

 

Eliminate double negatives. 

 

Use coordinating conjunctions. 

Benchmark 

 

Simulation Test 

(Prompt) 
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10. COMMON RUBRIC FOR GRADE 5 WRITING  

      PERFORMANCE ASSESSMENT/TASKS: VDOE DRAFT  

 Introduce and develop a topic, incorporating evidence and supporting details 

 Organize information to convey a central idea with regard to audience and purpose 

 Use precise and descriptive vocabulary to create tone 

 Use varied sentence structure by using transition words and prepositional phrases 

 Demonstrate reasonable control of sentence formation, usage and mechanics 

 Research and utilize information from relevant resources (when applicable) 

 Develop a narrative with characters, setting(s), and plot events, including conflict and 

resolution (when applicable) 
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COMPOSING  

 4 3 2 1 
CENTRAL IDEA  

 
 Clear, consistent focus on a 

central idea  
 Addresses intended audience 

and purpose 

 A consistent focus on central 
idea 

 Attempts to address intended 
audience and purpose 

 Inconsistent focus on central 
idea 

 Limited awareness of 
audience  and purpose 

 Little or no focus on a central 
idea 

 No awareness of audience 
and purpose 

ORGANIZATION 

AND 

UNITY 

 Fully develops an introduction, 
body, and conclusion that are 
consistently connected to a 
central idea or theme 

 Each paragraph has topic 
sentence that develops the main 
idea 

 Effectively uses transitional 
words and/or phrases to 
connect ideas across 
paragraphs and sometimes 
within paragraphs 

 

 Develops an introduction, 
body, and conclusion that are 
connected to a central idea or 
theme 

 Each paragraph has a topic 
sentence focused on the main 
idea 

 Uses transitional words 
and/or phrases to connect 
ideas across paragraphs 

 

 Limited development of an 
introduction, body, and/or 
conclusion, with inconsistent 
connection to a central idea 
or theme 

 Some paragraphs include an 
unclear or weak topic 
sentence 

 Inconsistent use of 
transitional words and/or 
phrases to connect ideas 
across paragraphs 

 Development of an 
introduction, body, and/or 
conclusion are absent or 
disconnected from a central 
idea or theme 

 Paragraphs do not have a 
topic sentence  

 Little or no evidence of 
transitional words and/or 
phrases to connect ideas 

ELABORATION 

AND DETAILS 
 Fully elaborates using a range of 

highly relevant facts, 
definitions, opinions, details,  
and/or other examples to 
support the central idea  

OR 
 Fully elaborates using 

descriptive details to develop 
the plot, setting or characters 

 Elaborates using relevant 
facts, definitions, opinions, 
details, and/or other examples 
to support the central idea 

OR 
 Somewhat elaborates with 

details to develop plot, setting 
or characters 

 Includes limited range of 
mostly relevant facts, 
definitions, opinions, details, 
and/or other examples to 
support the central idea 

OR 
 Limited elaboration and use 

of details to develop the plot, 
setting, or characters 

 Includes little or no 
elaboration, details and/or 
examples, which may have 
unclear relevance to the 
central idea 

OR 
 Little or no evidence of 

elaboration or details to 
develop the plot, setting, or 
characters 

RESEARCH  

(when applicable) 

 
 Gathers, organizes and uses 

relevant information to support 
the central idea 

 Give credit to all sources used 

 
 Gathers, organizes, and uses 

mostly relevant information to 
support the central idea 

 Give credit to most sources 
used 

 

 
 Gathers limited Information 

that is disorganized and does 
not support the central idea  

 Rarely gives credit to sources 
used 

 
 Gathers little relevant 

information to support the 
central idea 

 No credit given to sources 
used 
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WRITTEN EXPRESSION 

 

  

USAGE/MECHANICS  

 4 3 2 1 

STYLE 

 
 
 Author’s style includes 

consistent use of variety in 
sentence structure, 
transitions, and prepositional 
phrases. 

 

 
 Author’s style includes some 

use of variety in sentences,  
transitions, and prepositional 
phrases 

 
 Author’s style includes 

limited use of variety in 
sentence,   transitions, and 
prepositional phrases 

 
 Author’s style includes 

repetitive or unvaried use of 
sentence structure, 
transitions, and prepositional 
phrases 

WORD CHOICE  Contains highly specific word 
choice, descriptive language, 
and selected information 

 Appropriate tone 
 Evidence of writer’s voice 

 

 Contains specific word choice, 
descriptive language, and 
selected information 

 Evidence of tone 
 Some evidence of writer’s 

voice 

 Limited word choice, 
descriptive language and 
selected information 

 Inconsistent tone  
 Limited evidence of writer’s 

voice 

 Little or no specific word 
choice, descriptive language, 
and selected information 

 Little or no tone 
 No evidence of writer’s voice 

 4 3 2 1 

SENTENCE 

FORMATION 

 

 Exhibits consistent control of 
sentence formation, avoiding 
fragments and run-ons. 
 

 Exhibits reasonable control of 
sentence formation, avoiding 
fragments and run-ons. 
 

 Exhibits inconsistent control 
of sentence formation, 
including fragments and run-
ons. 
 

 Exhibits little or no control of 
sentence formation, including 
fragments and run-ons. 
 

USAGE/MECHANICS 

CAPITALIZATION 

SPELLING 

PUNCTUATION 

FORMATTING 

 Consistently correct use of 
capitalization and 
punctuation  

 Consistently correct spelling 
in commonly used and grade-
level appropriate words 

 Multiple paragraphs are 
properly formatted 

 Occasional errors in 
capitalization and punctuation 

 Correctly spells most 
commonly used and grade-
level appropriate words 

 Some paragraphs are 
formatted 
 

 Inconsistent use of 
capitalization and 
punctuation 

 Some spelling errors of 
commonly used and grade-
level appropriate words 

 Limited use of paragraph 
formation 
 

 Errors in capitalization and 
punctuation 

 Numerous spelling errors 
interfere with the readability 
of the writing 

 No evidence of paragraph 
formation 
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Menu of Grade 5 Writing Options 

Expository: 
Choose an important event you have learned about in social studies.  Write an expository essay explaining why this event was important in 
the past and how it influences our lives today.  Researching this event to gather more information and further develop your essay would 
enhance the experience.  

Choose an important idea you have learned about in science.  Write an expository essay explaining why this idea is important and how it 
influences our lives today.  Researching this idea to gather more information and further develop your essay would enhance the experience.  

Select a person who has inspired or motivated you in life.  This could be a famous person or historical figure.  Write an expository essay 
explaining why this person inspires you.  Creating a multimodal presentation to share this person’s impact on your life would enhance the 
experience. 

Analyze a character from a book that you read recently.  Consider this character’s traits, feelings, dialogue, and motives.  Think about how 
the character changes throughout the story.  Write an expository essay explaining how you and this character are alike and different.  
Include specific examples from the book to further elaborate your essay.  

Narrative: 
Based on your favorite genre of fiction, write a narrative story that follows the characteristics of the genre you select.  Create a plan for your 
writing using some of your favorite books or stories as examples.  Be sure to include plot events, story elements, descriptive detail, and 
dialogue.  Publish and share your story with others through a book or online platform.  

Genre options: 

 Fantasy 

 Humor 

 Fable/fairy tale 

 Realistic fiction 

 Historical fiction 

 Folklore/tall tales 

 Mythology 

 Mystery 

Think about a time that made you feel worried or nervous.  Create a personal narrative based on this emotional experience in your life.  
Write a detailed account of the experience using plot events and story elements to engage your audience.  By the end of the story, include 
how you overcame your worry.  

Choose a younger child in your life to interview.  This could be a brother, sister, cousin, neighbor, or friend.  Ask about favorite colors, foods, 
hobbies, and interests.  Based on the responses, create a superhero character for this child.  Write a creative narrative featuring this 
superhero using plot events, story elements, descriptive details, and dialogue.  Be sure to include how this superhero character helps other 
people.  Designing a comic book for your narrative and sharing it with the child who inspired the story would enhance the experience.  
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11. GRADE 6 UNITED STATES HISTORY I 

Week SOL CF Page Reporting Category Topic        Assessments Resources 

1 2a 11 Geography Locate the seven continents and five oceans.  Five Ponds Press 

 

VA Set the Standards 

Workbook  

 

World Map 

 

SOL Pass 

2 

2d 

 

 

 2c 

14 

 

 

13 

Geography Key geographic features on maps  

diagrams, and/or photographs 

 

Locate major water features and explain 

their importance to the early history of the 

United States 

Pre-Assessment 

3 

2b 

 

 

3a 

 

 

3c 

12 

 

 

15 

 

 

17 

Geography 

Exploration to Revolution: 

Pre-Columbian Times to the 

1770s 

 

 

Locate and describe major geographic 

regions of North America 

 

How archaeologists have recovered material 

evidence of ancient settlements 

 

How the American Indians used the 

resources in their environment. 

 

4 

4a 18 Exploration to Revolution: 

Pre-Columbian Times to the 

1770s 

Motivations for, obstacles to, and 

accomplishments of the Spanish, French, 

Portuguese, and English explorations 

Review for Benchmark  

Common Assessment 

5 

4b 19 Exploration to Revolution: 

Pre-Columbian Times to the 

1770s 

Cultural and economic interactions between 

Europeans and American Indians  

Benchmark Test 

6 

4b 

 

 

4c 

19 

 

 

20 

Exploration to Revolution: 

Pre-Columbian Times to the 

1770s 

Cultural and economic interactions between 

Europeans and American Indians  

 

Identifying the location and describing the 

characteristics of West African societies 

and their interactions with traders 

Exit Tickets 

7 

5a 

 

 

 

5b 

21 

 

 

 

22 

Exploration to Revolution: 

Pre-Columbian Times to the 

1770s 

Religious and economic events and conditions 

that led to the colonization of America; 

        

Life in the New England, Mid-Atlantic, and 

Southern colonies 

Exit Tickets 

 

Common Assessment 
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8 

5b 

 

 

 

 

5c 

22 

 

 

 

 

24 

Exploration to Revolution: 

Pre-Columbian Times to the 

1770s 

Life in the New England, Mid-Atlantic, and 

Southern colonies 

 

Specialization of and interdependence among 

New England, Mid-Atlantic, and Southern 

colonies 

Create a Brochure  

9 

5d 

 

 

 

 

 

5e 

25 

 

 

 

 

 

27 

Exploration to Revolution: 

Pre-Columbian Times to the 

1770s 

Colonial life in America from the 

perspectives of large landowners, farmers, 

artisans, merchants, women, free African 

Americans, indentured servants, and enslaved 

African Americans 

 

Political and economic relationships between 

the colonies and Great Britain 

Benchmark Test 

10 

6a 

 

 

6b 

28 

 

 

29 

Revolution and the New 

Nation: 1770s to the Early 

1800s 

Issues of dissatisfaction that led to the 

American Revolution 

How political ideas shaped the revolutionary 

movement in America and led to the 

Declaration of Independence 

Exit Tickets 

 

Brain Dump 

Five Ponds Press 

 

VA Set the Standards 

Workbook  

 

World Map 

11 

6c 

 

 

6d 

30 

 

 

31 

 

Revolution and the New 

Nation: 1770s to the Early 

1800s 

Key events and the roles of key individuals in 

the American Revolution,  

 

Reasons why the colonies were able to defeat 

Great Britain 

Exit Tickets 

 

12 

7a 

 

 

7b 

32 

 

 

33 

Revolution and the New 

Nation: 1770s to the Early 

1800s 

Weaknesses and outcomes of the government 

established by the Articles of Confederation 

 

Historical development of the Constitution of 

the United States  

Exit Tickets 

 

13 

7c 

 

 

 

8a 

34 

 

 

 

35 

Revolution and the New 

Nation: 1770s to the Early 

1800s 

 

Expansion and Reform: 1801 

to 1861 

Major accomplishments of the first five 

presidents of the United States 

 

 

Territorial expansion and how it affected the 

political map of the United States,  

Exit Tickets 

 

Common Assessments 

14 8b 

 

 

 

8c 

 

36 

 

 

 

37 

 

Expansion and Reform: 1801 

to 1861 

How geographic and economic factors 

influenced the westward movement of 

settlers 

Impact of westward expansion on American 

Indians 

 

Benchmark Test 
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8d 

 

38 

Impact of inventions on life in America 

15 

8e 

 

 

9a 

39 

 

 

40 

Expansion and Reform: 1801 

to 1861 

 

Civil War: 1861 to 1865 

The main ideas of the abolitionist and 

women’s suffrage movements 

 

Cultural, economic, and constitutional issues 

that divided the nation 

Exit Tickets 

 

16 

9b 

 

 

9c 

 

 

 

9d 

41 

 

 

42 

 

 

 

43 

Civil War: 1861 to 1865 How the issues of states’ rights and slavery 

increased sectional tensions; 

Locating on a map the states that seceded 

from the Union and those that remained in 

the Union 

Roles of Abraham Lincoln, Jefferson Davis, 

Ulysses S. Grant, Robert E. Lee, Thomas 

“Stonewall” Jackson, and Frederick Douglass 

in events leading to and during the war; 

Exit Tickets 

 

WINTER BREAK 

17   Review    

18 

9e 

 

9f 

44 

 

45 

Civil War: 1861 to 1865 Critical developments in the war 

Effects of war from the perspectives of 

Union and Confederate soldiers, women, and 

enslaved African Americans. 

Exit Tickets 

 

19 

ALL ALL Assessments ALL Student Growth 

Assessment 

 

PBA 
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12. GRADE 7 UNITED STATES HISTORY II 

Week SOL CF Page Reporting Category Topic        Assessments Resources 

1 
------- ---------- ----------------------------- Classroom Rules and Procedures Classroom Rules & 

Procedures Quiz 
fivepondspress.com 

cnn10 

quizlet 

google classroom 

YouTube 

fasttrackteaching.com 

commonlit.org 

readworks.org 

create.kahoot.it 

 

 

2 

2c, 2b 12-13 maps, geography (reading, 

explaining, identifying, 

locating) 

United States Regions. Manufacturing Areas Weekly Quiz 

3 

2a,3a,3

b 

11, 14-15 cause and effect (impact of 

significant events), 

identifying major laws 

Great Plains, Reconstruction Amendments,  

Reconstruction Policies 

Weekly Quiz, 

Geography Unit Test 

4 

3b,3c 15-16 cause and effect (impact of 

significant events), 

identifying major laws 

Reconstruction Policies, Reconstruction 

Leaders 

Weekly Quiz 

Unit Project 

5 

4a 17 cause and effect, identifying 

social patterns (impact of 

significant events) 

Westward Expansion Reconstruction Unit 

Test, Weekly Quiz 

Benchmark 

6 

4b 18 cause and effect, identifying 

social patterns (impact of 

significant events) 

Immigration Weekly Quiz, 

Small Immigration 

Project 

7 

4c 19 cause and effect, identifying 

social patterns (impact of 

significant events) 

Segregation Weekly Quiz, 

Small Segregation 

Project 

8 

4d 20 cause and effect, identifying 

social patterns (impact of 

significant events) 

Industrialization Weekly Quiz, 

Small Industrialization 

Project 

9 

4e 21 cause and effect, identifying 

social patterns (impact of 

significant events) 

Progressive Era Weekly Quiz, Small 

Progressive Era 

Project, Benchmark 

10 

5a, 5b 22-23 cause and effect, identifying 

social patterns, identifying 

key persons, foreign and 

domestic policy 

Spanish American War, Roosevelt Post-Reconstruction 

Unit Test, 

Weekly Quiz 

fivepondspress.com 

cnn10 

quizlet 

google classroom 

YouTube 

fasttrackteaching.com 

commonlit.org 

11 

5c 24 cause and effect, identifying 

social patterns, identifying 

key persons, foreign and 

domestic policy 

United States  Involvement in WWI Weekly Quiz, 

Small Project 
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12 

6a 25 cause and effect, identifying 

social patterns, identifying 

key persons, identifying key 

items, explaining and 

describing human-interaction 

Technological Advances Late 19th Century 

Unit Test, Weekly 

Quiz, 

Small Project 

readworks.org 

create.kahoot.it 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

13 

6b, 6c 26-27 cause and effect, identifying 

social patterns, identifying 

key persons, identifying key 

items, explaining and 

describing human-interaction 

The Great Migration, Harlem Renaissance Weekly Quiz, 

Small Project 

14 6d 28 cause and effect, identifying 

social patterns, identifying 

key persons, identifying key 

items, explaining and 

describing human-interaction 

The Great Depression Weekly Quiz 

Small Project 

Benchmark 

15 7a 29 cause and effect, identifying 

social patterns, identifying 

key persons, foreign and 

domestic policy 

Causes and Involvement of WWII Early 20th-Century 

Unit Test, 

Weekly Quiz, 

Small Project 

16 7b,7c 30-31 cause and effect, identifying 

social patterns, identifying 

key persons, identifying key 

items, explaining and 

describing human-interaction 

Turning Points, Impact of the WWII Weekly Quiz, Small 

Project 

WINTER BREAK  

17 

8a-c 32-35 cause and effect, identifying 

social patterns, identifying 

key persons, identifying key 

items, explaining and 

describing human-interaction 

Rebuilding after WWII, Peace Economy 

The Cold War 

WWII Unit Test, 

Weekly Quiz, 

Small Project 

 

18 

8d, 8e 36-37 cause and effect, identifying 

social patterns, identifying 

key persons, identifying key 

items, explaining and 

describing human-interaction 

Patterns of Society, Globalization Weekly Quiz, Small 

Project 

19 

9a,9b 

9c,9d 

38-42 cause and effect, identifying 

social patterns, identifying 

key persons, identifying key 

items, explaining and 

describing human-interaction 

Civil Rights Movement, New Technologies 

Impact of Influential Citizens, American 

Foreign Policy 

Post-WWII Unit Test, 

Project Based 

Assessment 

Student Growth 

Assessment 
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13. COMMON RUBRIC FOR HISTORY AND SOCIAL SCIENCE  

      PERFORMANCE ASSESSMENT/TASKS: VDOE MIDDLE  

      SCHOOL DRAFT 

 

Core Expectations (.1a and .1c) 

 4 3 2 1 
Not 

Observed 

Accuracy of 
Content  
 
Synthesizing 
information 
sources 
 
Explaining 
Evidence  

  

 Identified, analyzed and 
interpreted information sources 
to demonstrate an in-depth 
understanding of content 

 Integrated evidence from a 
variety information sources to 
determine characteristics of 
people, places, events or 
concepts 

 Used information to 
consistently develop, support, 
or sharpen the explanation or 
statement 

 

 Analyzed and 
interpreted information 
sources to understand 
specific content 

 Gathered and classified 
information to sequence 
events and separate 
fact from fiction 

 Used information to 
develop and support an 
explanation or 
statement  

 Used information 
sources to understand 
of concepts, people, 
places, or events 

 Classified information, 
sequenced events, 
and separated fact 
from fiction 

 Used information to 
support an explanation 

 Used information 
sources to 
understand 
content 

 Separated fact 
from fiction 

 Identified 
information to 
support an 
explanation 
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Task Specific Concepts and Skills 

 4 3 2 1 
Not 

Observed 

Geographic 
Patterns and 
Trends  
(.1b) 

Used geographic information to 
analyze the impact of geographic 
features on a pattern or trend.   

Used basic map skills and 
geographic information to 
identify a pattern or trend in 
data 

Used basic map skills to 
identify data 

Used basic map skills  

Evaluating 
Sources 
(.1d) 

Used evidence to draw 
conclusions and make 
generalizations about points of 
view and historical perspective 

Used evidence to 
summarize points of view or 
historical perspective 
 

Used evidence identify 
points of view or historical 
perspective 

Answered questions 
about points of view 
or historical 
perspective 

 

Explanation or 
Statement 
(.1d) 

Responded to the task with a 
decisive explanation or statement 
beyond conventional conclusions 

Responded to the task with 
a reasonable explanation or 
statement 

Responded to the task with 
a partially developed 
explanation or statement 

Attempted to present 
a central explanation 
or statement 

 

Differing 
Perspectives  
(.1e) 

Compared and contrasted ideas 
about historical, cultural and 
political perspectives in history 

Compared and contrasted 
concepts, people, places, 
or events  

Explained concepts, 
people, places, or events  

Identified concepts, 
people, places, or 
events 

 

Determine 
causes or effects  
(.1f) 

Determined and explained  
relationships with many causes or 
effects 

Explained direct cause-and-
effect relationships 

Identified direct cause-and-
effect relationships 

Identified a cause-
and-effect 
relationship 

 

Connections 
across time (.1g) 

Explained connections across time 
and place  

Made connections between 
past and present events  

Made connections between 
past events  

Identified past and 
present events  

 

Making decisions  
(.1h) 

Used a decision-making model 
identify the costs and benefits of a 
specific choice made 

Identified the costs and 
benefits of a specific choice 

Identified the costs or 
benefits of a specific choice 
made 

Identified that a 
specific choice was 
made 

 

Citizenship (.1i) 

Used authentic, valid sources and 
gave credit when using outside 
ideas, opinions, or theories 
 

Used sources and gave 
credit when using outside 
ideas, opinions, or theories. 

Used sources and gave 
credit incorrectly when 
using another person’s 
ideas, opinions, or theories 

Used sources  

Developing 
Research 
Questions  
(.1j) 

Identified a question and made a 
connection between the question 
and existing information or ideas 
about a topic 

Identified a question and 
stated existing ideas or 
information about a topic 

Restated existing ideas or 
information about a topic 

Made up ideas or 
information about a 
topic 

 

Selecting 
Sources 
(.1j) 

Selected relevant sources by 
accessing a variety of media, 
including online resources  
 
 

Selected sources from a 
variety of media 

Selected sources that 
represent two different 
types of media 

Selected sources  
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14. VIRGINIA QUALITY CRITERIA REVIEW TOOL FOR         

      PERFORMANCE ASSESSMENTS - VDOE 
REVISED: JUNE 2019 

This document details a set of criteria for the development of performance assessments that measure the application of content 

knowledge and skills. The criteria are designed to support comparability in rigor and quality across the state.  

Briefly, the seven criteria include: 

1: Standards/Intended Learning Outcomes 

2: Authenticity 

3: Language Use for Expressing Reasoning 

4: Success Criteria for Students 

5: Student Directions, Prompt, and Resources/Materials 

6: Accessibility 

7: Feasibility 

It is not expected that every quality performance assessment will have full evidence that corresponds to each description within 

the Virginia Quality Criteria Review Tool. For example, it is not expected that a task include each of the deeper learning 

competencies listed in criterion 1C (i.e., mastering rigorous academic content; learning how to think critically and solve 

problems; working collaboratively; communicating effectively; directing one’s own learning; and developing an academic 

mindset), but a quality task should provide the opportunity for students to demonstrate one or more of these competencies. 

Additionally, the criteria may be considered in any order that suits the division’s needs and purpose. School divisions are 

encouraged to use this tool not only as they develop new performance assessments, but also as they evaluate the quality of 

existing tasks. If a task does not fully meet the expectations detailed for that criterion, the school division should use the 

evidence or rationale to modify and improve the task before using that task with students. 
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Criterion 1: Standards/Intended Learning Outcomes 

The rubric for the quality rating is as follows: 0-No Evidence; 1-Limited Evidence; 2-Partial Evidence; 3-Full Evidence. 

# Description 
Quality 

Rating 
Evidence or Rationale 

1A 

Virginia Standards of Learning selected for the performance 
assessment are clearly listed in a task template, 
developmentally appropriate for target students, and aligned to 
the grade-level scope and sequence or grade-level curriculum.  
Performance assessment components, resources/materials, 
and student products are aligned to the listed SOLs. 

  

1B 

The performance assessment goes beyond simple recall, elicits 
evidence of complex student thinking, and requires application 
of disciplinary or cross-disciplinary concepts, practices, and/or 
transferable skills, such as application, analysis, evaluation, 
synthesis, or original creation. 

  

1C 

The performance assessment provides an opportunity for 
students to develop and demonstrate (even if not explicitly 
assessed):  

 Deeper learning competencies, defined as mastering 
rigorous academic content; learning how to think 
critically and solve problems; working collaboratively; 
communicating effectively; directing one’s own learning; 
and developing an academic mindset. 

The performance assessment may also provide opportunities 
for students to develop and demonstrate: 

 Life-Ready competencies defined by the Profile of a 
Virginia Graduate as content knowledge, career 
planning, workplace skills, and community and civic 
responsibility;  

 Technology-related competencies;  

 Integration of intended learning outcomes from two or 
more subjects. 
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Criterion 2: Authenticity 

The rubric for the quality rating is as follows: 0-No Evidence; 1-Limited Evidence; 2-Partial Evidence; 3-Full Evidence. 

# Description 
Quality 

Rating 
Evidence or Rationale 

2 

The performance assessment is authentic along the 
dimensions:  

 The performance assessment’s topic, context 
(scenario), materials/resources, products, and 
purpose/audience (i.e., what students are asked to do 
and for whom) are relevant to the real-world, students’ 
community, students’ interests, future careers, or other 
meaningful context.   

 The performance assessment asks students to do work 
authentic to the discipline (i.e., what adult practitioners 
of the discipline do), such as science inquiry; math 
problem-solving; analyzing and critiquing a text; 
analyzing and evaluating historical sources. 

  

Criterion 3: Language Use for Expressing Reasoning 

The rubric for the quality rating is as follows: 0-No Evidence; 1-Limited Evidence; 2-Partial Evidence; 3-Full Evidence. 

# Description 
Quality 

Rating 
Evidence or Rationale 

3A 

 

The performance assessment supports language use and 
development by providing multiple means of accessing and 
using developmentally appropriate academic and disciplinary 
language for the students to express their reasoning. 

  

3B 

The performance assessment should require students to use 
one or more forms of language to communicate their reasoning.  
The performance assessment may provide access to 
functional, academic, and disciplinary language in various 
forms of language media (text, video, audio, oral) OR provide 
opportunity to practice the use of language through multiple 
means of expression and language production (text, language 
media production, oral language, or conversation with peers). 
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Criterion 4: Success Criteria for Students 

The Virginia Department of Education’s Common Rubrics, when available, should be used to evaluate and score student work. 

The rubric for the quality rating is as follows: 0-No Evidence; 1-Limited Evidence; 2-Partial Evidence; 3-Full Evidence. 

# Description 
Quality 

Rating 
Evidence or Rationale 

4A 

The performance assessment includes a rubric or other 
appropriate scoring tools (e.g., checklist, analytic rubric) with 
scoring dimensions that are tightly aligned to performance 
expectations of the intended learning outcomes targeted within 
the performance assessment.   Criteria should include 
language objectives, if applicable. 

  

4B 

The scoring tool is written clearly and concisely, with audience-
friendly language, as appropriate.  Language of the scoring tool 
should describe how a response demonstrates performance 
expectations so that the tool may be used to provide feedback 
to students about their work and how it can be improved.   

  

4C 

The scoring tool or feedback methodology should be used 
across performance assessments within the course so that 
results on the performance assessment can be used to 
communicate a consistent set of expectations to students, 
monitor students’ academic growth over time, inform 
instructional decisions, and communicate student proficiency to 
others (e.g., parents/guardians). 
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Criterion 5: Student Directions, Prompt, and Resources/Materials 

The rubric for the quality rating is as follows: 0-No Evidence; 1-Limited Evidence; 2-Partial Evidence; 3-Full Evidence. 

# Description 
Quality 

Rating 
Evidence or Rationale 

5A 

The student-facing task prompt, directions, and 
resources/materials are aligned to the intended learning 
outcomes, task purpose, and the performance expectations 
being assessed (i.e., the student product will provide evidence 
of the performance expectations). 

  

5B 

The student-facing task prompt, directions, and 
resources/materials are clear, complete, written in accessible 
language appropriate to the grade level, and organized for 
students in an accessible format.    

  

5C 
The task prompt/directions, topic, context (scenario), and 
materials/resources are sensitive to the community and free of 
bias. 

  

Criterion 6: Accessibility 

The rubric for the quality rating is as follows: 0-No Evidence; 1-Limited Evidence; 2-Partial Evidence; 3-Full Evidence. 

# Description 
Quality 

Rating 
Evidence or Rationale 

6A 

The performance assessment is designed to accommodate the 
participation of all students. Directions for teachers for the 
performance assessment identify appropriate supports or 
alternatives to facilitate accessibility while maintaining the 
validity and reliability of the assessment. 

  

6B 

The performance assessment is accessible and allows for 
differentiating the ways that students demonstrate their 
knowledge such as through the application of principles of 
Universal Design for Learning (UDL). Refer to the National 
Center on UDL at the Center for Applied Special Technology 
(CAST). 

  

 

http://www.cast.org/
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Criterion 7: Feasibility 

The rubric for the quality rating is as follows: 0-No Evidence; 1-Limited Evidence; 2-Partial Evidence; 3-Full Evidence. 

# Description 
Quality 

Rating 
Evidence or Rationale 

7A 

Student-facing prompts, directions, resources/materials, and 
scoring tools are included.  Resources and materials required 
by the performance assessment are realistic and easily 
accessible to teachers. 

  

7B 
Duration of implementation of the performance assessment is 
indicated and is realistic for the complexity of the assessment 
and the scope of performance expectations being assessed. 

  

7C 

If the performance assessment is implemented over multiple 
lessons, a schedule indicating how the performance 
assessment is implemented across the lessons is included.  
Information about students’ prior learning and how the 
performance assessment fits within a learning sequence is 
included. 
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15. ASSESSMENT LITERACY GLOSSARY  

     (VDOE) 

This list of terms relates to the Local Alternative Assessment work and is not intended to be 
an exhaustive list of assessment terms.  

accountability systems—the mechanisms used (generally by states) to evaluate the 
performance of their education systems. In recent years, accountability systems have 
increasingly used the school as the unit for monitoring and intervention, based largely on the 
scores of each school’s students on a set of standardized tests.  

accreditation—a process to evaluate the performance of public schools in accordance with Board 
of Education regulations.  

alternative assessment—used to measure applied proficiency of knowledge and skills. In 
Virginia, alternative assessments include, but are not limited to, performance assessments. 
[See performance assessment]  

assessment—any systematic basis for gathering data or information and making inferences 
about characteristics, proficiencies, or abilities of people, usually based on various sources of 
evidence; the global process of synthesizing information about individuals in order to 
understand and describe them better.  

authentic assessment—a performance assessment that includes a context from the real 
world and/or a context that is authentic to the academic discipline.  

balanced assessment system—the combination of assessments that form a comprehensive 
measure of student learning. In Virginia, a balanced assessment system should include a 
variety of assessment types that are matched to the content being assessed and the purpose 
of the assessment data, including the need to meet accountability measures. A balanced 
assessment system should allow opportunities to measure student achievement and growth 
based on content standards, specific learning goals, and the 5 C’s (critical thinking, creative 
thinking, collaboration, communication, and citizenship); the data gathered should provide 
meaningful information that supports and guides classroom instruction.  

formative assessment—a process or assessment designed to intentionally collect 
information about the nature or degree of student learning during instruction, providing 
feedback to teachers and students and allowing for teachers and students to make 
instructional decisions (adjustments and modifications). Formative assessment is generally 
referred to as assessment “for” learning.  
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higher-order thinking skills—a category of thinking skills that requires students to go 
beyond recalling facts, understanding content, or replicating rote procedures; make 
connections; solve problems different from those given in classroom examples; and use 
content to reach and justify conclusions. Deep and rich use of higher-order thinking skills is 
often dependent upon lower- order thinking skills.  

integrated performance assessment or interdisciplinary assessment—an 
assessment that measures student performance on content and/or skills across two or 
more subject areas.  

inter-rater reliability—the degree of agreement among raters scoring a performance 
task, product, or assessment.  

intra-rater reliability—the degree of consistency with which a single rater scores a set 
of students’ work on performance tasks, products, or assessments.  

local alternative assessment (LAA)—assessments created, administered, and scored at the 
local division level in the place of eliminated Standards of Learning tests, as required by 
legislation.  

lower-order thinking skills—a category of thinking skills characterized by 
knowledge, understanding, and application of procedural skills.  

performance assessment or performance-based assessment—generally requires 
students to perform a task or create a product and is scored using a rubric or set of criteria. In 
completing the task, students apply acquired knowledge and skills. This type of assessment 
often includes a written component. [See rubric]  

performance task—a learning activity that requires students to perform a task or create a 
product to demonstrate their knowledge, understanding and proficiency. Performance tasks 
occur during the learning process, provide feedback on learning to students and teachers 
during instruction, and offer opportunities for students to develop skills that may be applied in 
performance assessments.  

portfolio assessment—a systematic collection of student work and artifacts that 
demonstrate growth and/or mastery of content, knowledge, and skills over an identified 
period of time.  

project-based learning —a teaching method or approach that engages students in 
sustained, collaborative, real-world investigations. Projects are organized around a driving 
question, and students participate in a variety of hands-on tasks that seek to meaningfully 
address this question (Buck Institute). Performance assessment is typically a component of 
this approach to teaching and learning. [See performance assessment]  
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reliability—the consistency or stability of test performance. Tests must be constructed 
and administered so that measurement error from factors such as ambiguous scoring, 
unclear questions/directions, bias, cheating, or environmental factors is minimized.  

rubric—a description of the criteria for success and levels of achievement for a task, product, 
or assessment. Rubrics are used to score various types of alternative assessments based on 
evidence in student work. When used during instruction, rubrics provide feedback to teachers 
and  
students, allowing teachers and students to make adjustments and modifications during 
the learning process.  

summative assessment—used to evaluate student learning, skill acquisition, and academic 
achievement at the conclusion of a unit, project, course, semester, program, or school year. 
Typically, summative assessments are comprehensive and representative of a set of 
knowledge and skills, and associated with high-stakes decisions (e.g., a grade in a course, 
promotion to another level, verification of a course credit). Summative assessment is 
frequently described as assessment “of” learning.  

validity—the degree to which an assessment actually measures the learning it is intended 
to measure. In order to strengthen and account for the validity (and reliability) of an 
assessment, assessment designers use a combination of procedures and tools in the 
development of, the administration of, and the post-administration analysis of 
assessments.  

 


